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• All teachers at the school meet the registration requirements of the Victorian Institute of Teaching (www.vit.vic.edu.au). 
• The school meets prescribed minimum standards for registration as regulated by the Victorian Registration and Qualifications 

Authority (VRQA) in accordance with the Education and Training Reform (ETR) Act 2006. This includes schools granted an 
exemption by the VRQA until 31 December 2021 from the minimum standards for student enrolment numbers and/or 
curriculum framework for school language program. 

• The school is compliant with the Child Safe Standards prescribed in Ministerial Order No. 870 – Child Safe Standards, 
Managing Risk of Child Abuse in School. 

«PrincipalSignDescription» 

 

• This 2021 Annual Report to the School Community has been tabled and endorsed at a meeting of the school council and will 
be publicly shared with the school community   

«PresidentSignDescription» 
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About Our School 

School context 

Queenscliff Primary School is a small, rural, government school in Queenscliff, on the Bellarine Peninsula. Throughout 
the past 12 months, the school's enrolment has been closely managed resulting in a marginal rise and by the end of 
2021 there was a total enrolment of 156 students across years P-6. Throughout 2021, class structures operated as two 
year prep classes, one year 1 class, two year 2/3 classes, one year 3/4 class and one year 5/6 class. Each class was 
led by a full time generalist homeroom teacher, supported by 4 part-time classroom education support staff. The school 
workforce also consisted of a full time principal, 1 full-time learning specialist/acting assistant principal, 1 full time and 1 
part-time administration staff and 4 part-time specialist teachers. 
 
The school’s vision of 'Learning for the Future', and values of integrity, empathy, optimism and gratitude were 
embedded as part of the School Wide Positive Behaviours Support (SWPBS) program. Our school mission statement 
was embedded whereby, ‘the school’s holistic approach encompasses extra-curricular disciplines including; extensive 
arts, language, science, health and well-being programs. The school aims to provide multiple exposures that enable 
students to live in, and contribute to an ever-changing society, whilst working collaboratively within and beyond our 
school community. The school values serve to cultivate creative, resilient, respectful, and inclusive learners who 
achieve their potential and become responsible, independent citizens who care about themselves, others and their 
environment’. 
 
All class programs provided students with rigorous and engaging literacy, numeracy and inquiry curriculum as well as 
comprehensive specialist programs including weekly; visual art, performing art, science, physical education, , First 
Nations, Japanese and fortnightly kitchen/garden. Digital technologies and SWPBS education were taught by the 
classroom teachers within the curriculum. 
 
As the COVID-19 global pandemic remained, staff continued to work tirelessly to develop comprehensive remote and 
flexible learning programs which encompassed daily video conferencing, accountable learning tasks, family check-ins, 
daily well-being sessions as well as maintaining our full specialist programs.  
 

Framework for Improving Student Outcomes (FISO) 

The school improvement team (SIT) led literacy, numeracy and well-being through curriculum PLCs during term 1, and 
recommenced professional learning (PL) to all staff on the PLC model. Action groups were established and curriculum 
PLC inquiries were set up and linked to our Community of Practice (CoP) focus of increasing student voice and agency 
as well as building middle leader capacity. SIT members continued GROWTH leadership coaching twice each term 
and aligned these to their own leadership inquiries and Performance and Development Plans (PDPs). Sub-school 
PLCs operated during COVID-19 remote and flexible learning to ensure consistency and connection amongst classes 
and year levels. Due to COVID-19, PL that was externally undertaken throughout 2019 & 2020 and was to be delivered 
to whole staff internally by SIT was put on hold. This included the bulk of the PLC training and inquiries, leading 
mathematics and leading literacy. A positive climate for learning was fostered through School Wide Positive 
Behaviours (SWPBS) and Respectful Relationships (RR) as our internal PL remained in place remotely and became a 
significant part of our efforts to manage well-being and engagement during terms 2 and 3 remote and flexible learning. 
Student voice and agency continued with the return to onsite learning and focused on student roles and responsibilities 
to re-establish a sense of belonging and community within the school. SRC, SWPBS and Respectful Relationships 
implementation continued to enhance the efficacy of student voice and agency, through a concerted and coordinated 
focus on our whole-school vision and values. 
 
Throughout terms 2 and 3, teaching staff continued to build upon their knowledge of and delivery of curriculum 
planning and assessment through internal professional learning of the Victorian Curriculum, online team planning 
sessions and onsite supervision days. Curriculum maps were embedded in Science, Physical Education, Literacy, 



Queenscliff Primary School (1190) 

Queenscliff Primary School (1190) 

Page   3 

Numeracy, First Nations and Performing Arts and were delivered remotely using the Google Classroom and WebEx 
platforms. Essential Assessments was further embedded across all classes taking precedence over our regular 
assessment schedule as these were able to be carried out remotely. In term 4, the return to onsite learning meant 
readjusting into school processes for students, nurturing relationships, providing catch-up programs and ensuring 
student learning outcomes could be measured. Teachers placed great focus on implementing and analysing student 
data to accurately assess student' progress throughout remote and flexible learning. From the analysis of student data, 
staff identified areas of need in many students and subsequently formed education support focus groups to provided 
these students with additional learning support in the areas of literacy, numeracy and well being. Sources of data 
included student work samples, Essential Assessment, Fountas and Pinnell, whole-school moderation guide and 
formative observations. The DET Tutor Learning Initiative was implemented as the school employing 1 expert teacher 
working equivalent to 2.5 days per week, to run small focus groups using the Levelled Literacy Intervention program. 
This was delivered in short 4-6 week cycles both onsite and online, and included pre and post assessment of each 
student. The DET Tutor Learning Initiative will be extended in 2022 to increased time fraction and year level support to 
students in literacy as well as being extended for Getting Ready In Numeracy (GRIN) and numeracy. In term 4, one-to-
one conferencing with students recommenced with the resumption of onsite learning as well as setting of new learning 
goals for reading, writing and numeracy. Visual displays of student learning goals were implemented across the school 
and staff analysed student data to drive learning programs. All teaching staff continued to implement HITS during 
onsite and remote learning and reflections were regularly documented in staff HITS journals and work programs. 
 
DET PLC coach was consulted to recommence whole school PLC training with staff at the end of 2021 as well as 2022 
and inquiries will be undertaken in literacy, numeracy and well-being PLCs. Monitoring of teacher data collection and 
providing time for moderation and analysis will be prioritised and data coaching and PL will recommence (two middle 
leaders have now completed LDAP online data course). Middle leaders will continue to undertake leadership 
GROWTH coaching, with a focus on leadership and instructional coaching. HITS priority will remain a focus for all staff. 
In numeracy, four staff have been trained in GRIN. This will be implemented across the school in 2022. The school 
also participated in an education support staff trainee program, where 2 full-time education support trainees were 
added to our education support program. 
 

Achievement 

In 2021, Victorian schools recommenced participation in NAPLAN for year 3 and year 5 students. 
 
Teacher judgements of student achievement demonstrated a consistent assessment approach across all classes and 
teaching staff as the whole school assessment schedule was followed (in terms 1 and 4). During remote and flexible 
learning assessment was streamlined using Essential Assessment (literacy and numeracy components) as well as 
teacher developed rubrics and online conferencing. Teacher judgement in English was recorded as marginally higher 
than similar and state schools, and in mathematics was recorded as 3% higher than similar schools and 7.4% higher 
than the state average. Actual NAPLAN reading results across year 3 and 5 presented as being marginally lower than 
the state average. Numeracy results in year 3 were higher than the state average and in year 5 were lower than both 
similar and state schools. 
 
Remote and flexible learning structure continued in 2021 as it did in the previous year where all classes operated 
online utilising the same format of daily morning and afternoon video-conference lessons for literacy and numeracy, 
weekly video conference specialist subject sessions and personalised class learning tasks in virtual classrooms. The 
instructional model, (including learning intention and success criteria, explicit teaching, purposeful practice and 
reflection/feedback) was evident in all onsite and remote lessons. Formative assessment was increased during online 
conferencing and this remains a priority area for development for 2022. Our major focus will be to continue building 
upon staff capacity to visibly use various formative assessments through classroom displays, learning intentions, 
success criteria and valuable reflection for all classes. Increased use of formative assessment and moderation of work 
across the school provided for more accurate teacher judgement in all areas. Work programs based upon student 
needs reflect groupings for targeted teaching and explicitly demonstrated skills, knowledge or understandings being 
taught. The Tutor Learning Initiative was implemented in an online format with targeted students in small breakout 
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groups. 
 

Engagement 

Student absences remained consistent on average in 2021 compared to 2020 across years P-6 which was attributed to 
a second year of remote and flexible learning. Reasons for this include families who reside a significant distance from 
the school being able to attend remotely, significantly less student illness and the need for the community to connect 
with the school during the global COVID-19 pandemic. Whilst student absences remained consistent with the previous 
year, the school's overall absences marginally exceed similar schools and was lower than both the state and network 
average. The improvement of student attendance data is a focus for 2022 and will be monitored closely. 
 
The parent opinion survey for 2021 recorded the lowest result in the 5 year average for parent and community 
engagement. This was a direct result of the restriction of access for families to be onsite at the school over the last 2 
years. During term 4, when restrictions began to ease, the school engaged a coffee van on several occasions to 
promote social opportunities and a whole school outdoor performing arts viewing in an effort to re-engage parents to 
the school community. 
 
Whilst the student attitudes to school survey was conducted and appears to have very positive results, it is difficult to 
assess these results accurately. Only 23.5% of students undertook this survey. This was attributed to trialling the 
additional section of surveying wellbeing and requiring parental consent for students to complete this. 
 
As in 2020, during remote and flexible learning the school utilised Google Classrooms and Google Meet to deliver 
curriculum, remote face-to-face teaching and learning tasks. The school provided up to 90 loaned devices. Upon some 
parent request, hard copies of learning programs were also made available for those families wishing to reduce the use 
of digital technology in their children's' learning programs. The school welcomed up to 20 students daily who met 
criteria for onsite supervision. The whole school specialist program was maintained during remote and flexible learning 
(with the exception of kitchen/garden) and was much appreciated by students and families alike. Upon the return to 
onsite learning our student engagement programs were enhanced including; Chicken Team, Green Team, Tech Team, 
Library Team and Pet Squad. These were student led teams, supervised by staff members with interests in the area. 
 

Wellbeing 

Data from the parent opinion survey and the student attitudes to school survey in 2021 indicates a high satisfaction of 
school climate, however the sense of connectedness reduced over the time of the pandemic due to the amount of time 
that all staff, students and their families were at home. Staff opinion data indicated that despite COVID-19 remote and 
flexible learning disruptions that school climate was very positive throughout 2021 (96.4% endorsement) and was 
significantly higher than for all Victorian Government Primary Schools. During remote and flexible learning, all 
parents/guardians were contacted by the principal/assistant principal and classroom teachers by telephone as a way of 
checking in on student and family well being. Teaching staff and education support staff were available by email and 
followed each email up with telephone correspondence. Student well being was monitored daily through video 
conferencing in literacy and numeracy as well as the introduction of an online, daily, specific well-being session in each 
year level. Additional onsite supervision was offered to families in need of some support in providing instruction to their 
children. Student support services were also contacted when needed. Student Support Group meetings continued 
termly throughout the year. SWPBS and RR continued to be implemented onsite and remotely and was a significant 
part of our efforts to manage well-being and engagement during terms 2 and 3 remote and flexible learning. Student 
voice and agency continued with the return to onsite learning and focused on student roles and responsibilities to re-
establish a sense of belonging and community within the school. SRC, SWPBS and Respectful Relationships 
implementation continued to enhance the efficacy of student voice and agency, through a concerted and coordinated 
focus on our whole-school vision and values. 
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Finance performance and position 

Queenscliff Primary School remained in credit allocation surplus throughout 2021. The school council approved 
significant credit to cash transfers throughout the year to meet the needs of extensive CRT costs as well as our end of 
year school production which needed to be filmed due to COVID restrictions. The school continued to raise funds 
locally through voluntary contributions and administering the Queenscliffe Community Markets however, these were 
significantly reduced as COVID-19 restrictions were enforced. The inclusion additional funding for the Tutor Learning 
Initiative as well as disability and Inclusion funding enable additional staffing for these valuable programs. The school’s 
cash allocation was exhausted in term 4 due to unforeseen staff absences but the credit allocation surplus was able to 
be accessed to cover all financial liabilities. 

 
For more detailed information regarding our school please visit our website at 

www.queenscliffps.vic.edu.au 

 

 


